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About the AASA Early Learning Cohort
Early Childhood and Learning Toolkit

Every child has a right to his fifth year of life, his fourth year, his third year.
He has a right to live each year with joy and self-fulfillment.
No one should ever claim the power to make a
child mortgage his today for the sake of tomorrow.

- Jimmy Hymes, NAEYC (2009, p.334)

Early Childhood Matters Most! This is the vision statement for the AASA Early Learning Cohort, a group of
professionals committed to establishing an organic ecosystem of individuals and organizations committed to
making a positive difference for young children everywhere. Since 2017, this group of Superintendents, Cen-
tral Office Administrators, Building Principals, Teachers, and Educational Leaders from around the United
States have assembled with one single goal in mind: improve the way schools understand and interact with
young children and their families.

Through on-site visits, collaborative meetings, virtual webinars, the Early Learning Cohort (EL Cohort) this
collection of dedicated professionals has assembled the best research based strategies to support school
systems nationwide in their work with young children and their families, to ensure all children matter and that
each learning circumstance is committed to making a difference in the lives of our young children. Using the
National Association for the Education of Young Children (NAEYC) definition of ‘early childhood’ as the age
range of birth through age eight, the EL Cohort worked to redefine public school systems’ reach from K-12
to P-20. Early childhood education means so much more than offering students, children, toddlers, babies
and their families the status quo. Using Head Start, the first comprehensive early learning program of its kind
in the U.S., as a bellwether for understanding comprehensive services in early childhood programs, the EL
Cohort identified seven strategies to support school systems across the country, regardless of their current
commitment to early learning. The ideas, strategies, and actionable items from this toolkit will allow a Super-
intendent the ability to lead their district in early childhood education because all you need for success lies at
your fingertips within the pages of this specially designed toolkit.

Respected and esteemed colleagues and partners from outside the world of the AASA came together to offer
the readers of this resource the best of the best in actionable practices determined to make a difference in the
lives of the nation’s 50 million public school children and their families. The AASA created this resource to be
the “go-to source” for leaders to enact meaningful change to support and prepare their districts for success
in early childhood education, which is the cornerstone on which all other success is built, thus making Early
Childhood Matter Most!
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How To Use This Resource

Using the toolkit as a gateway to exploring and defining ways to improve your district or organization’s prac-
tices for children from birth through age eight is imperative to the success for all students. The AASA Early
Learning Cohort and its thought partners throughout the course of the work to design this resource have
outlined seven essential strategies for any Superintendent to learn about, implement and monitor to assist
any district or organization in making positive differences for young children.

A baseline of knowledge must be understood; therefore taking the time to review the research that has been
meticulously described is a great first step. Understanding district-wide early learning assessments like the
ELPAT © that examine the quality of programs that are in place and then taking action steps or taking time
to strategically think of how to review the results from these tools can be a great starting point. Next, using
the stories from leading districts that the AASA has highlighted from three school districts from around the
nation, West Valley Schools in Yakima, Washington, Wichita Falls, Texas, and Ann Arbor, Michigan will al-
low the reader to examine practices that have been well established and allow for children and families to
be successful. Understanding how Equity and ECE are irrevocably linked is another way to foster a deeper
appreciation for what work lies ahead if one is to implement a successful program. Once there is a firm base
established, then familiarizing oneself with the common terms and definitions that offer one a shared sense
of vocabulary where being able to speak to other agencies or organizations will aid in building bridges that
connect resources, programs, and ideas.

Seven strategies are offered that are backed by research and resources designed to offer Leaders a blue-
print for success. Each one of these strategies is tied directly to resources that were shared from leading na-
tional organizations that are committed to and have demonstrated success for young children. Each strategy
has as specific and unique symbol assigned to it and therefore as you review the resource section some of
these resources will have multiple symbols that can be tied directly to one of the seven identified strategies,
thus making it very easy to locate these resources to learn more about, exploit and use to benefit your district
or organization. Please see the key for the Strategy Symbols below:

Q Strategy #1 - Promote Equity from the Start

O Strategy #2 - Improve Alignment and Transitions

@ Strategy #3 - Establish Partnerships with ECE Community

Strategy #4 - Engage Families and Communities Early

Strategy #5 - Support Strong Executive Function and Social Emotional Learning
Q Strategy #6 - Provide Ongoing Professional Development for Early Educators

0 Strategy #7 - Self-Assessment Tools for ECE
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What is ECE?

Early childhood education or ECE is the field of development of children that is defined by the National As-
sociation for the Education of Young Children (NAEYC) as birth through age eight. Recently, the NAEYC has
released a very important resource called Developmentally Appropriate Practice, 4th Edition that dedicates
the entire resource to discuss the development of a baby to a child who is eight in many distinct and different
ways. By demonstrating what is developmentally appropriate practice at the various developmental stages
of a child it offers insights and practices into what is considered to be the right practices and teaching and
learning strategies to be applied at the best possible time at the best possible moment to accurately and
precisely allow a child to become the best possible version of themself.

“A great many school administrators (elementary principals, superintendents, district staff) lack a background
in early childhood education and their limited knowledge of young children’s development and learning means
they are not always aware of what is and is not good practice with children at that age” (Copple and Bredeka-
mp, 2009, p. 5). Due to this lack of knowledge, it is the intent of this toolkit to become an aide in the search
of what makes early childhood matter most for these professionals.

The AASA has released the work of The Learning 2025: National Commission on Student-Centered, Equity
Focused Education highlights on two key areas that impact early childhood education: Access to Early Learn-
ing and Whole Learner Focus. Having a working knowledge of early childhood education is an imperative
that each current and future Superintendent MUST demonstrate to be successful in the districts and com-
munities they lead. A redefinition of understanding that schools in education are P-20 institutions and not just
K-12 school districts follows the works of many partner organizations like the Buffett Early Childhood Institute
and Education Development Center and the National P-3 Center. Friends at the Office of Head Start (OHS)
are considered the leaders in the field of early childhood education and in December of 2019, the AASA en-
tered into a Memorandum of Understanding to build sustainable partnership to continue to exploring deep
and lasting bonds between the AASA and OHS.

Whole
Learner
Focused

Access to
Early Learning

No Learner

Marginalized
Aligned
Community
Resources

REDESIGNING
RE-ENGINEERING

Learning CO-AUTHORING
Accelerators

Learning 2025: National Commission Report
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In short, ECE is the catalyst that drives success in any P-20 institution by setting a solid foundation on which
all future academic, social, emotional, physiological, and bodily-kinesthetic success is built upon. A knowl-
edgeable leader must embrace the principles of ECE and learn to apply them in the mission, vision, and
strategic plan development of a P-20 institution.

ECE and Equity

All children have the right to equitable learning opportunities that
help them achieve their full potential as engaged learners and
valued members of society. Early childhood educators have a

professional obligation to advance equity and diversity.

- NAEYC Position Statement on Advancing Equity in Early Childhood Education (NAEYC, 2019)

Historically, funding has been an area that causes inequity. “Since 2003, researchers in 25 states and the
District of Columbia have conducted 41 “adequacy” studies that quantify the resources and conditions that
students need to succeed in school” (Dingerson, 2018 p. 3). Funding discrepancies are preventing public
schools from allowing them to address the needs of early childhood education and early learning. “Because
schools depend on state funding for about half of their revenue, they must drastically cut spending when
states provide less, especially when local districts cannot cover the gap” (Partelow, Shapiro, McDaniels, &
Brown, 2018 p.1).

As Morgan and Amerikaner (2018) explored further the state of Michigan, it is considered the fourth most
regressive in their funding approaches to students of color or low socio-economic means. Michigan is last in
showing the difference in state revenues per student between districts serving the most and fewest students
in poverty. Chaudry, Morrissey, Weiland and Yoshikawa (2017) have stated there are now strong findings
that basic skills development, school readiness, and lifelong learning trajectories are tied to early learning
opportunities. “The ways in which dollars are spent matter too, and making sure that students have equitable
access to other resources, such as high-quality rigorous curricula, effective teaching, and safe and support-
ive learning environments, is just as important for fulfilling our commitment to achieve education equity for
students from low-income families and students of color” (Morgan and Amerikaner, 2018, p. 11).

The Washington Center for Equitable Growth released an article in March 2016, authored by Lafortune,
Rothstein, and Whitmore-Schanzenbach where they drew upon the National Assessment of Educational
Progress or NAEP student-level data to examine whether or not reforms affected the relative achievement
of students in high and low income school districts. Their concluding estimates demonstrated that additional
funds distributed through finance reforms are more productive than funds targeted to class size reduction. It
is noted that when these reforms are implemented, the result is increased funding in low-income districts. “To
make substantial progress on closing overall achievement gaps, policies to address disparities in outcomes
within school districts are still needed” (Lafortune, Rothstein, and Whitmore Schanzenbach, 2016, p. 6).
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Weiland (2018) offered seven specific takeaways on how to pivot and improve children’s experiences in
early childhood education programs. She reviewed the Tennessee study and Brookings consensus state-
ment and expressed knowledge over 70 reasonably well-conducted trials since the 1960s in how to improve
either current programming or make changes to existing ones. These seven takeaways are: public preschool
better prepares children for Kindergarten; some public preschool programs work better than others — most
studies have found that preschool non-attenders partially or fully catch up to attenders on test scores in early
elementary school; regardless of the medium-term pattern, studies that have followed preschool attenders
into adulthood have found benefits on outcomes such as school attainment and earnings; we do not know
if today’s preschool programs will reap the same benefits as older programs; quality is mixed; and there is
growing evidence that what happens after preschool matters for whether the preschool boost lasts into el-
ementary school (Weiland, 2018). She further recommends that, “Policies should fund, incentivize, and/or
require curricula and training that match the science of early learning” (Weiland, p. 190). She does share that
public preschool programs have a track record in responding to guidance, since 2003, the National Institute
of Early Education Research (NIEER) has provided the “floor” not the “ceiling” with quality benchmarks.

“Over the last couple of decades, integration took hold across the country in smaller districts whose student
bodies have been predominantly white” (Rabinowitz, Emamdjomeh, and Meckler, 2019). These authors ref-
erenced the Census Bureau and shared that in 2020, there are more children of color in the United States
than white children. They go on to state that a district is considered to be diverse when no one race makes
up more than 75 percent of the total population of the students that attend that school district. They go on to
report that in 1995, 45 percent of the districts in the nation were considered diverse. By 2017, this number
had risen to 66 percent. It is imperative that the size, setting, location, and demographics of each participat-
ing district in this research are clearly defined and recorded.

Research About the Impact of ECE

Today’s schools are inundated with many demands. It isn’t a wonder that due to them being stretched be-
yond repair that they just don’t snap. Many schools are not equipped to handle the needs of their youngest
learners, let alone the children who are not yet their students. “Investment in early childhood education for
disadvantaged children from birth to age 5 helps reduce the achievement gap, reduce the need for special
education, increase the likelihood of healthier lifestyles, lower the crime rate, and reduce overall social costs”
(Heckman, 2011, p. 32). Children early in their lives face many hardships including, but not limited to poverty
and ongoing opportunity gaps (D. Jacobson, 2019). Due to this, schools have begun to take matters into their
own hands in attempting to address opportunity gaps and identifying ways to support these young learners
and their families. This type of intervention is becoming more and more prevalent.

Accountability systems are now set in motion across the nation at unprecedented levels. Since A Nation at
Risk was released in 1984, our country’s school systems have had to address an intense focus on account-
ability and transparency. Each administrative change appears to bring about a new set of expectations and
circumstances. “In the No Child Left Behind era, accountability and school improvement systems were clearly
designed to apply to only to third grade and up” (Regenstein, 2019 p. 9). “Fourteen states require that strug-
gling readers be held back, but some state policies are shifting toward a preventative, intervention-based
approach in which retention is optional” (Keily, Evans, & Atchison, 2019, p. 4). There is a mismatch with those
placed in building leadership positions, especially those tasked with leading early childhood education. The
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National Association of Elementary School Principals (NAESP) administered a survey to its membership ask-
ing whether they felt comfortable with their knowledge of child development for children birth-to-eight range.
Results from the survey indicated that only 20% admitted being confident in their knowledge as shared by
Regenstein (2019). This is alarming and as this study investigates how confident do Superintendents feel
about their knowledge base in early childhood education?

Budgetary pressure is yet another significant factor that affects outcomes often associated with early child-
hood education. This is despite research (Regenstein, 2019; Bartik, 2011) that demonstrates the “Return on
Investment” for money spent on Early Childhood Programs from a three to one and up to a sixteen to one
ratio. “But as Nobel Prize winning economist James Heckman has explained, investment in young children is
most likely to be effective if it is made earlier” (Regenstein, 2019, p. 11). Heckman himself shares how educa-
tional equity is often seen as a social movement, but in all actuality, it is an economic investment (Heckman,
2011). However, with a great emphasis placed on getting students ready to read by third grade there is often
state legislative pressure and local Board of Education pressure to have scores that are above the state of
national average in third grade reading, thus affecting funding and budgets for early childhood education.
Birth through three-year-old services are typically the most expensive to run, but birth-to-three services are
actually the best opportunity to make the largest impact, because they lay the foundation for all that follows
(Regenstein, 2019).

“In many communities, elementary schools, early childhood centers, and community organizations are form-
ing partnerships to focus on the needs of young children and their families” (D. Jacobson, 2019). Creative
solutions are being implemented and tried out to thwart the hardships experienced by children. The Buffett
Early Childhood Institute, partnered with the University of Nebraska, is attempting to do coalition building
amongst various schools and districts within the greater Omaha area. Their goal is to increase opportuni-
ties for young children to learn and eliminate income and race-based achievement gaps by the end of third
grade. By leveraging their relationships with these local providers and service minded organizations they are
attempting to recoup some of their time spent monitoring others. As stated in the Foresight Law and Policy
Guide, Why The K-12 World Hasn’t Embraced Early Learning (Regenstein, 2019, p. 3) “The K-12 world has
fundamentally underappreciated how the early years shape long-term educational outcomes.”

Even the federal government is getting involved. In 2019, the Office of Head Start funded the Collaboration
Demonstration Project. Thirteen school systems and their Head Start feeder programs participated for one
year, aiming to strengthen their relationships and learn from each other. The results were astounding. School
systems began increasing their focus on comprehensive services, introducing families to the schools much
earlier than the typical summer transition events and shared resources, like professional development and
coordinated enroliment systems with Head Start. Two states responded to these outcomes by funding this
work at the state level, deepening the impact of this work at a local level. More information about the Collab-
oration Demonstration Project can be found here.
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https://eclkc.ohs.acf.hhs.gov/publication/collaboration-demonstration-project-successful-strategies-field

“When allocating resources for Pre-K learning, the Centers for Disease Control and Prevention (CDC) identi-
fied Early Childhood Education (ECE) programs as one of the most important and effective policies available
to improve population health” (City Health and NIEER, p. 4). This report shared by City Health and NIEER
continued to share that the CDC recognizes the longer-term benefits of high quality ECE, such as reductions
in obesity, child abuse and neglect, youth violence, teen birth rates, and emergency room visits. They also
shared that access to high quality programs is only evident in 24 of the 40 largest U.S. cities offering Pre-K
programs, such as Head Start, that reach 30% of the 4-year-old population with only 58% of the largest U.S.
cities meeting quality benchmarks for Pre-K class size. (City Health and NIEER, p. 12). “Few cities ensure
that children are receiving critical health screenings. Less than a quarter of cities ensure that children re-
ceive vision, hearing, health, and developmental screenings and referrals,” City Health and NIEER, p. 13).
Increased funding and support for high quality preschool programs would make substantial differences.

Many states have had long standing success with Pre-K programs. One such state is Georgia. Georgia of-
fers universal preschool by partnering with early learning programs, like Head Start and child care centers,
and funding school systems to create a comprehensive system of high quality early learning for all children
throughout the state. Even with this vast experience, leaders in this program are still learning how to balance
resources within the program with balancing quality improvement efforts, while expanding preschool access
to more children (L. Jacobson, 2019). Despite it being offered to every child, some students attended pre-
school and others did not. Students enrolled in free and reduced-price lunch (FRL) who did attend preschool
outperformed students eligible for free and reduced-price lunch who did not attend preschool. However,
students who attended preschool who were not eligible for reduced-price lunch (FRL) did not score higher
than those students who did not attend the universal four-year-old program (L. Jacobson, 2019). These re-
sults emphasize the importance of early learning for low-income students. Going back to the NIEER State
Preschool Yearbook, Georgia Pre-K meets eight out of the ten benchmarks for quality and serves a total of
61% of the eligible students (L. Jacobson, 2019). These outcomes are impressive but still fall short of meet-
ing all children’s needs, which has created long waiting lists in urban areas for the program. Just recently on
October 5, 2020, the state of Michigan was one of four states awarded the prestigious NIEER credential for
the state sponsored four-year-old program, Great Start. Michigan along with Rhode Island, Mississippi, and
Alabama met all ten of the quality standards for pre-kindergarten set forth by the National Institute for Early
Education Research (NIEER). The 10 Standards Include:

e Comprehensive, aligned, supported, and culturally sensitive early learning and development standards
e Curriculum supports

* Requirement of a bachelor’s degree for staff

+ Teacher specialized training

e Assistant teacher degree

* 16 hours of staff professional development per year

* A maximum class size of 18

» A staff-to-child ratio of 1:8 for four-year-old program

» Vision, hearing, and health screenings

e A consistent quality monitoring system of structured classroom observations and use of data for
program improvement
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Schumaccher, Bernhard, Wallen, Reidt-Parker, and Kohler (2019) of The Ounce of Prevention Fund (now
called The Early Years) shared in their research report highlighting federally funded Early Head Start (EHS)
in 2014, that EHS funding had only provided for 4% of age-eligible slots for children birth through age three,
meanwhile the federal Child Care and Development Block Grant (CCDBG) only reached 15%. Therefore,
Congress acted to allocate more funds to expand high quality experiences for infants and toddlers in 2014.
One state highlighted in the report was Georgia, along with six other states (Alabama, District of Columbia,
Louisiana, Maryland, Oklahoma, and Washington). Schumacher et al. (2019) found that state policymakers
see the positive impact of implementing these partnership programs that benefit children and families who
are of low-socio-economic status. The authors drew their conclusions from interviews with the state leaders.
These states were all found to support continuity of care without interruptions for infants and toddlers in
working families earning low incomes, they raised the bar for what quality infant and toddler child care could
and should be, and they built a higher education pathway for infant and toddler workforce. Schumacher et al.
(2019) concluded that the increase in funding for these states provided a blueprint for expanding high-quality
infant and toddler care if they use the examples that these seven states initiated from 2015-2020.

Key ECE Implementation Insights from Leading Districts

Three public school districts were highlighted for their exemplary work in early childhood education with case
studies written about promising practices that are research based, proven, and effective to make differences
for their students and families. Please see the links below to learn more about these amazing leaders and
their staffs that are making positive differences for their students and families every day.

Ann Arbor Public Schools, MI:
https://aasa.org/uploadedFiles/Resources/Leadership Development/
Early Childhood Learning/EL-CaseStudyAnnArbor.pdf

West Valley School District #208, WA
https://aasa.org/uploadedFiles/Resources/Leadership Development/
Early Childhood Learning/EL-CaseStudyWestValley.pdf

Wichita Falls, TX:
https://aasa.org/uploadedFiles/Resources/Leadership Development/
Early Childhood Learning/EL-CaseStudyWFISD.pdf

AASA Early Learning Cohort Early Childhood and Learning Toolkit



https://aasa.org/uploadedFiles/Resources/Leadership_Development/Early_Childhood_Learning/EL-CaseStudyAnnArbor.pdf
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Key Terms and Definitions

Community Leadership - Individuals, organizations, and agencies that identify ways to work collaboratively
with a variety of stakeholders and partners for the betterment of the entire community.

Coordinated Enrollment - Attempts made by individuals, organizations, and agencies to work toward a
systemic approach to ensure that children are afforded the best possible education in an early learning set-
ting as possible. They work to deliberately deemphasize territorialism when recruiting children for a specific
program or opportunity.

Developmentally Appropriate Practice - A framework of principles and guidelines for practice that pro-
motes young children’s optimal learning and development. DAP is a way of framing a teacher’s intentional
decision making. It begins with three core considerations (1) what is known about general processes of child
development and learning; (2) what is known about the child as an individual who is a member of a particu-
lar family and community; and (3) what is know about the social and cultural contexts in which the learning
occurs. (NAEYC, 2021)

Early Childhood Education - A term defined using the developmental definition of birth through approxi-
mately age 8, regardless of programmatic, regulatory, funding, or delivery sectors or mechanisms. (NAEYC,
2021)

Early Learning Settings - These include programs serving children from birth through age 8. Setting refers
to the locations in which early childhood education takes place - child care centers, family child care pro-
grams, elementary schools, religious-based center, and many others. (NAEYC, 2021)

Equity - The state that would be achieved if individuals fared the same way in society regardless of race,
gender, class, language, ability, or any other social or cultural characteristic. In practice, equity means all
children and families receive necessary supports in a timely fashion so they can develop their full intellectual,
social, and physical potential. (NAEYC, 2021)

Equitable Access - Providing students, children, and families what they need, when they need it, to help
eliminate barriers to transition (see transition defined below) and overcome obstacles that may include but
are not limited to race, ethnicity, socio-economic status, ability, gender, or other identifying factor that may
cause them hardship. It is the elimination of these barriers and allowing all the access to become who they
can, when they can.

Executive Function - The network of abilities that allow for children to manage their thoughts, emotions, and
behavior as they pursue goals. These include attention, working memory, self-regulation, reasoning, problem
solving, and approaches to learning. (NAEYC, 2021)

Head Start - Head Start is a program administered by the United States Department of Health and Human
Services that provides comprehensive early childhood education, health, nutrition, and parent involvement
services to low-income children and families. Head Start (ages 3-5) and Early Head Start (birth-3, including
pregnant women) programs promote children’s development through services that support early learning,
health and family wellbeing.
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High Quality - This subjective word is used often to describe programs, organizations, or agencies that meet
a certain criteria of achievement in their preparedness when creating early childhood programs. With the use
of some of the examples of systemic district/organization frameworks or tools as described in this toolkit,
leaders can reach and achieve high quality as defined by these resources for their children under their care
and supervision.

Learning 2025 National Commission Report - Published on April 8, 2021 by the AASA, this national com-
mission report brought together leaders in education from around the nation to redesign the public school
system experience by 2025.

Pre-K through 3 continuum - Many examples of systemic alignment exist throughout this toolkit. From the
National P-3 Center, EDC First Ten or the example used from the NAEYC in Appendix D involving Boston
Public Schools.

Return on Investment - Return-on-Investment analysis is a tool for improving resource efficiency—which
is to say, improving the impact of your limited resources. Widely used in the business world, it compares the
expected gains (returns) per unit of cost (investment) of a variety of potential actions. In recent years, there
has been growing interest in adapting this approach to education—sometimes called educational productiv-
ity, academic-ROI, or K-12 ROI. (Frank and Hovey, 2014 p.1).

School Readiness - The educational preparedness for children who enter any transition that may have a
skill set that encompasses the whole child including physiological, cognitive, bodily-kinesthetic, emotional,
academic, and social skills and determines are they ready for whatever starting line that they may have
awaiting them.

Shared Professional Development - Collaborative efforts made between programs, organizations, and
agencies to coordinate time spent learning together, that aides all participants toward gaining knowledge
about the topic that can be used mutually and with reciprocity for the betterment of all involved in a shared
sense of community and ownership.

Transitions - When a child moves from one program, organization, agency, classroom, grade level or non
educational environment to an educational environment and can do so with success that is defined with ea-
gerness, anticipation, curiosity, and a spirit of adventure. It is any program, organization or agency’s goal to
achieve fluid and supportive movement not just for the student but for the family as well.
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Key Action Strategy #1 -
Promote Equity from the Start

Equity is a complex issue but it is critical for creating environments where all students and families thrive.
Three resources that support enhanced equity for districts are highlighted below.

On Dec. 13, 2021, the National Association for the Education of Young Children released their 4th Edition
of Developmentally Appropriate Practice (DAP) in Early Childhood Programs. This is a MUST-HAVE for any
educational leader who is serious about transforming their program, organization, or agency into a program
that is equity-driven and focused. This resource can be found here: https://www.naeyc.org/resources/pubs/
books/dap-fourth-edition

DAP is specifically mentioned in this key strategy because it clearly defines how practitioners in the field can
implement developmentally appropriate practices and illustrates why equity-driven practices are important to
researchers and educational leaders, making Early Childhood Matter Most!

As shared in the NAEYC edition (NAEYC, 2021, p. 19), “Without a strong
focus on equity (within and beyond the early childhood program setting), it is
impossible to implement developmentally appropriate practice - to help each
and every child achieve their full potential.” (NAEYC, 2021, Developmen-
tally Appropriate Practice in Early Childhood Programs, pg. 19) The United

States is becoming increasingly more diverse and this resource embraces

Practice the premise.
in Early Childhood Programs

naeyc

Developmentally
Appropriate

Serving Children from Birth Through Age 8

Another resource that is available comes from EDC and can be found
here: https:/first10.0rg/2021/12/14/promoting-educational-and-racial-equi-
ty-through-cross-sector-partnerships-for-children-and-families-post-2/. The
Buffett Early Childhood Institue also has the Metro Omaha Birth-through-
Third grade pilot project, focused on under-resourced communities, which
is supported by a half-cent levy by two counties to fund a plan that was required by the state legislature to
encourage equity throughout the 11-district Metro Omaha region. More resources from the Buffet Early Child-
hood Institute can be found in the resources section of the online digital version of this toolkit found here:
https://www.aasa.org/early-learn-cohort.aspx

An additional resource for promoting equity is First Book, a national
non-profit organization working to ensure educational equity by
breaking down barriers to quality education for children and youth
in underserved communities. The organization connects students,
families, teachers and administrators with free and affordable new,
high-quality books, educational resources, and basic needs items.
The online version of this toolkit includes a description of First Book’s
offerings — all to ensure that children have what they need to be
successful. For more information visit https://firstbook.org/
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Key Action Strategy #2 -
Improve Alignment and Transitions

Our youngest learners and their families and educators will feel the effects of the COVID-19 pandemic for
the next several years. 2020 was not just disruptive and uncertain, for many, especially in BIPOC and low-in-
come communities, it was disastrous. And for young children, the trauma, uncertainty, and loss they endured
will last a lifetime. As decision-makers look forward and plan for the next several school years, supportive
and effective transition from early childhood programs into kindergarten and the early grades will be crucial
to begin to address these issues. States, school districts, center-based and family child care programs, Head
Start programs, and the communities in which they are located, must plan together and thoughtfully connect
children’s and families’ experiences across these years. Families and educators will need more support as
they work to meet young children’s needs and help them thrive.

To enable this kind of work, policy is needed at the state and local level to strengthen systems that prioritize
it. Without leadership, vision, supportive policy, and careful planning, transition work is not the direct respon-
sibility of any one official in school districts or at state departments of education or equivalent agencies. De-
spite its importance, this means transition is often overlooked or neglected in policy and too often minimized
to discrete activities leading up to the start of a new school year. In order to ensure a seamless transition for
children, families, and educators, state and local actors must work cooperatively to establish effective and
supportive transition policy that recognizes it as a year-long process that includes collaboration across early
childhood settings and elementary schools and alignment of what children and families experience and how
they experience it, as well as efforts to continually improve the process.

The above statements were taken from a toolkit recently published by Education Counsel and New America.
Laura Bornfruend, New America and Danielle Ewen of Education Counsel and other colleagues shared their
toolkit on how to best assist districts with alignment and transitions. Here is a resource that was published
July 20, 2021 from Education Counsel and New America as a Toolkit for Effective and Supportive Transitions
for Children, Families, and Educators in Fall 2021 and Beyond: https://d1y8sb8igg2f8e.cloudfront.net/
documents/Toolkit for Effective and Supportive Transitions for Children Families.pdf

Ensuring Effective and Supportive Transitions into Kindergarten for
Children, Families, and Educators

When early learning experiences are connected from birth through third grade (B—third), children and their
families can more easily transition into pre-K, kindergarten, and the early elementary grades. Improving tran-
sitions for children and families requires careful planning, effective policies and practices, and sustainable
funding. Educators can establish practices that put families more at ease, but the planning must begin well
before the first day of school. On day one, teachers and schools should already have enough information to
begin tailoring instruction, strategies, and environments to meet the needs of every student.

Undoubtedly, children and families need activities that engage them early and provide them with information
and comfort as they begin the school year. But when enacting policy, state and local decision-makers and ad-
ministrators must address the systems that support young children’s learning and development and establish
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conditions that ensure consistent learning environments and experiences across settings and sectors before
school, in kindergarten, and beyond.

Educators across PreK-third are key to making this happen. District efforts that bring adults together to align
expectations, discipline strategies, curricula, assessments, instructional strategies, family engagement ap-
proaches, and learning environments and to share data, jointly plan, and participate in PD may be less visi-
ble to children and families but no less significant. In fact, these pieces may be the most critical for creating
effective and supportive transitions into pre-K, kindergarten, and each early grade thereafter.

Despite evidence illustrating the importance of intentional kindergarten transition plans, many schools take a
haphazard approach to this process. A 2016 study found that, to the extent that kindergarten transition activi-
ties take place, they are frequently low-intensity practices such as sending brochures home rather than more
effective, high-intensity activities such as arranging for pre-K students to visit a kindergarten classroom or
allowing for joint planning time between pre-K and kindergarten teachers. The same study found that schools
located in districts serving large numbers of low-income students were less likely to provide kindergarten
transition activities compared to wealthier schools, meaning that students and families who might benefit
most from transition activities are the least likely to receive them.

Young children and their families need activities that engage them early and provide them with information
and comfort as they begin the school year. But such activities are not enough. Decision makers must address
the systems that support young children’s development and establish conditions that ensure consistent learn-
ing environments and experiences across settings and sectors before school, in kindergarten, and beyond.

Local education agencies and communities play the critical role of implementing state transition policies as
well as organizing local partners to ensure that the plans are developed with input from the community, in-
cluding people from marginalized communities, and are responsive to locally identified needs and priorities.

Education leaders should start by identifying a self-assessment tool and using it to take stock of current tran-
sition activities at the state and local levels. This self-assessment process should include listening to families
of young children and tailoring investments to address their greatest needs. Next, it's important to involve a
range of stakeholders in the policy design process to help ensure that children and families across the state
or district experience a successful transition into kindergarten.

Turning to planning for improvement, any plans related to the transition into kindergarten should identify the
policy changes needed to help strengthen not just school programs, but also local community programs.
State and local improvement plans should include three buckets for policy action: (1) alignment, coordination,
and collaboration between school and community programs; (2) transition planning and direct support, and
(3) guidance, evaluation, and resources for school and community programs.

When deciding on strategies to adopt, all relevant team members and stakeholders that are part of the
broader system for supporting young children and their families should be in agreement regarding how any
proposed plan will be implemented. For that reason, plans should account for the existing capacity and
responsibilities of the school district and community partners and consider any funding streams already in
place that could be repurposed or expanded to support transitions. For example, Title | (ESSA) funds include
support for early childhood education. Districts should ensure that these funds are used to support ongoing
transition planning for young children.
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Next, it is important to determine a timeline for implementing transition activities. Any transition plan should
be nimble enough to respond quickly to new funding opportunities, information revealed from data and eval-
uation, and other local challenges.

Finally, and possibly the most important step in any transition program is evaluating success to ensure initia-
tives are working as intended. Transition planning is not “one and done” — rather, it is an ongoing process
that takes place each year and is constantly being improved. Behind-the-scenes efforts that matter

Strengthening transitions in a meaningful way will require redirecting investments and potentially some new
dollars. Numerous federal funding streams already exist that can be used to support transition activities
including funding that may be available through the Every Student Succeeds Act (ESSA), Child Care &
Development Block Grant (CCDBG), the Individuals with Disabilities Education Act (IDEA), new funding for
Coronavirus relief, state and local virus relief funds, and more. States and localities can coordinate these
different funding streams to meet their goals for supportive and effective transitions.

For more on transition as an important lever during the COVID-19 pandemic and beyond visit this toolkit and
resource page.

In addition to these resources, the Office of Head Start has myriad free resources to support transition from
Head Start/early learning programs into kindergarten. Head Start Program Performance Standards (HSPPS)
require programs to create effective transition programs starting well before a child leaves Head Start to
ensure the child, the family and the school are prepared for a smooth transition. The Collaboration Demon-
stration Project mentioned above focused a great deal of its work on transitions as well.

State and local improvement plans should include
Three Key Buckets for Policy Action:
(1) alignment, coordination, and collaboration between
school and community programs;
(2) transition planning and direct support, and
(3) guidance, evaluation, and
resources for school and community programs.
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Key Action Strategy #3 -
Establish Partnerships with ECE Community

Three examples that demonstrate key elements of cultivating and sustaining partnerships lie with fellow
thought leaders who have been partners with the AASA Early Learning Cohort. The Buffett Early Childhood
Institute out of Omaha, Nebraska, the First 10 initiative at Education Development Center (EDC), and the
Waterford Research Institute out of Salt Lake City, UT have provided shining examples of what occurs when
there are meaningful and well-intended partnerships that cultivate. They all are and have provided models for
replicability, scalable actions, and are designed to be inclusive of all community partners.

The vision of the Buffett Early Childhood Institute is that they want the state of Nebraska to be the best place
to have a baby. Why not make the United States the best country to have a baby? Since 2016, they have
worked tirelessly to redefine K-12 systems into P-20 agencies that act as a “hub” where the spokes of their
wheel then begin to affect all aspects of the community. When asked how do they determine success, of
course they have metrics and data they collect, but they provided a simple answer: When you have a new
mother who is pregnant showing up at her local elementary school because she knew there would be things
for her to learn and see and do at their Open House, we know success has been reached. What an original
and simple, yet highly effective strategy to include all of your community partners when constructing the op-
timal early childhood program. Here is their website: https://buffettinstitute.nebraska.edu/about-us

The disjointed patchwork of early childhood and early elementary programs in the United States leaves many
children vulnerable and at risk. Inspired by innovative communities, EDC’s First 10 brings together school
districts, elementary schools, early childhood programs, and community agencies to build coherent systems
of support for young children and their families.

The goal of First 10 is for all children to learn and thrive. This goal encompasses academic and social emo-
tional learning and physical and mental health as priorities. Communities work toward all children learning
and thriving by forming First 10 partnerships. First 10 initiatives begin by mapping community assets and
then developing and implementing plans that tailor three broad First 10 strategies to address the specific
needs of their communities. These strategies are implemented as a coherent package across the early
childhood-elementary school continuum:

» Collaborate to improve teaching and learning
e Coordinate comprehensive services for children and families

e Partner with families in culturally responsive ways
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The First 10 Theory of Action
Effective Schools

Collaborate to
Improve Teaching
and Learning

Lead

All Strategically

Coordinate

Comprehensive Children Learn and

Services and Thrive Continuously
Improve

Partner with
Families

Strong Families Healthy Communities

Typical First 10 practices include providing play and learn groups linked to elementary schools, coordinat-
ing connections to health and social services, improving the quality of early childhood programs, coordinating
the transition to kindergarten, building family engagement structures, conducting joint pre-K and kindergarten
professional development, and improving early grades curriculum and instruction.

First 10 partnerships draw on the strategies and practices pioneered by exemplar communities as well as
other peer communities implementing the First 10 approach (See All Children Learn and Thrive: Building
First 10 Schools and Communities). Communities build the capacity to implement strategies effectively as
partnerships through both school-based and community-wide structures managing plan implementation and
using progress benchmarks to drive change. First 10 partnerships work to strengthen communities while
improving outcomes for children and families by explicitly attending to developing trust, social capital among
families and organizations, and a service-to-our-community orientation.

For examples of First 10 strategies at work, see Four Strategies for Getting the First 10 Years of a Child’s
Life Right (Education Week), First 10 in Action in Maine Communities (New America), and Taking Action for
Children and Families: Learning from the First 40 Communities.

Our last shining example of sustaining and cultivating partnerships is the Waterford Research Institute. This
forward thinking educational solution and technology driven organization brings together the best solutions
that match opportunity with need. They instill a desire for families to become actively involved in their child’s
education by offering training for parents/guardians in their programs like Waterford Upstart, that level the
playing field of access to quality preschool learning opportunities, especially for children in rural areas of the
country. We are proud to have partnered with this organization since the beginning of the AASA Early Learn-
ing Cohort in 2017. Here is their website: https://www.waterford.org/

Strong partnerships can happen with varying levels of commitment, but the overarching advantage is im-
proved communication and collaboration. When we come together around the common goal of creating high
quality early learning opportunities for all children, our collective energizes change that cannot occur in a silo.
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ﬁ Key Action Strategy #4 -
Engage Families and Communities Early

Head Start is the nation’s first universal early childhood program. In 1965, the framers of Head Start knew
parent, family and community involvement in the program was key to its success, and required such engage-
ment from the beginning. Over the past five decades, we’ve seen involvement of families in schools’ ebb and
flow, but as we look to our school systems to implement high quality early childhood programs, family and
community engagement must be at the center of that work.

The Office of Head Start’s Parent, Family and Community Engagement Framework can support school sys-
tems in determining how family and community engagement. This research-based framework focuses on
building trust-based relationships with parents and families, welcoming them into the school system as part-
ners, ensuring they understand how to best support their children, linking parents, families and the schools
to the community, considering the wellbeing of the family and linking all of this work to child outcomes.

Equity, Inclusiveness, Cultural and Linguistic Responsivene
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PFCE Framework, Office of Head Start, Administration for Children and Families, Department of Health and Human Services

AASA Early Learning Cohort Early Childhood and Learning Toolkit


https://eclkc.ohs.acf.hhs.gov/school-readiness/article/head-start-parent-family-community-engagement-framework

Relaciones positivas y enfocadas en las metas

Equidad, inclusion, receptividad cultural y linguistica

CIMIENTOS DEL
PROGRAMA

Liderazgo del

Bienestar familiar

Los nifios son o

I : n:
programa Progratis Relaciones esean
Desarrollo Asociaciones con  positivas padre-hijo Seguros
: ili i :
profesional las familias Familias como Sanos y bien
. i En A .
Aprendizaje y 5 ?eer?c?ig?ey Sic(jjl;cadores depor  Aprendiendoy
mejoramiento P J desarrollandose
de calidad Asociaciones Familias como reiesah
continuos munitari i :
comunitarias estudiantes celaclones
Accesoy Participacion de la positivas con los
continuidad familia en las miembros de la
transiciones familia, sus
Conexiones de la g;jr’gs ﬂ%g: y
familia con los
paresy con la Preparados

comunidad

Familias como
defensores y
lideres

para la escuela

Exitosos en la
escuelayenla
vida

In December of 2014, President Obama and the White House convened an Early Childhood Education
Summit, and the result was a 46-page recommendation report entitled The Economics of Early Childhood
Investments. It stated, “existing research suggests expanding early learning initiatives would provide benefits
to society of roughly $8.60 for every $1 spent, about half of which comes from increased earnings for children
when they grow up” (Council of Economic Advisors, 2014, p. 3). This report demonstrates that numerous
programs have been rigorously examined since the 1960’s; however, there have been no studies on how
research-based tools influence attidudes of district level leaders. “In fact, the latter combination of programs
is precisely what President Obama proposed in his 2013 early learning agenda, expand Head Start to serve
3-year-olds while helping states to increase their educational investments in 4-year-olds” (Jenkins, Farkas,
Duncan, Burchinal, and Vandell, 2016, p. 89). “Few things matter as much to the prospects of a person, a
family, a community, or the nation than the learning, health, and development of young children” (Chaudry,
Morrissey, Weiland, Yoshikawa, 2017, p. 8). During the preschool years as mentioned by the authors Gilland-
ers and Procopia (2019) that all children come to school with culturally rooted knowledge and that educators
must create bridges that allow both teacher and student new ways to adopt for understanding. In the follow-
ing National P-3 Framework, Kauerz and Coffman (2013, 2019) share how important it is for families, schools
at a program level and district administration that family engagement is an explicit goal or priority and that
families must be included in the development and updating of family engagement policies and expectations
at the district, community, and site levels.
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Engaged Famili@s iy

P-3 Strategies

Core Priority

Teachers, administrators,
and all staff in schools and
programs understand the
importance of, and employ
strategies for, engaging
families.

Example Implementation Indicators

District/Community Administrators

® Incorporate family engagement into strategic
plans.

® Incorporate family engagement into evaluations
of principals and site adminstrators.

e Support the development and use of
professional learning, tool kits, materials, and
other resources that reflect family engagement
research and best practices, including
differentiation for families’ diverse cultural
backgrounds.

* Designate a senior-level officer responsible for
family engagement.

Principals/Site Administrators

* Incorporate family engagement into evaluations
of teachers and other staff.

* Provide ongoing professional learning
and technical assistance focused on family
engagement to all school and program staff.

e Designate dedicated and welcoming space
where families can gather and teachers and
families can meet.

* Provide opportunity and time for teachers to
engage with families.
Teachers

® Regard family engagement as an essential
element of their job.

Two-Way
Communication

Schools and programs
establish regular two-way
communication approaches
to share data with, and to
learn from, families.

District/Community Administrators

e Link family engagement to district’s or
community’s instructional goals.

* Establish expectations and processes that
provide families with a rich array of data on
their child (e.g., attendance; academic
progress; social connections).

Principals/Site Administrators

e Link families to support resources
(e.g., GED training, mental health services)
through collaborations with community
partners.

Teachers

® Provide regular, accessible, and multi-
modal opportunities for engaging families in
understanding and supporting their child’s progress
(e.g., parent-teacher conferences, home visits,
parent-to-parent events).

* Initiate opportunities to engage with families in
order to develop deeper understanding of each
child’s progress from home, community, and
cultural perspectives.

Families

® Perceive there are adequate opportunities for
engagement in their children’s education.

o Sustain their engagement over time from P-3.

Shared Leadership/
Decision-making

Families, teachers, and
administrators share
decision-making for student
success.

District/Community Administrators

e Designate teams of teachers, administrators,
and families that build site-level capacity for
family engagement.

® Host (with community partners) parent
academies or family leadership institutes
in which parents learn how to guide their
children’s educational success.

* Support families to share their cultural wisdom
to inform definitions of and strategies to
achieve educational success.

Teachers

® Engage families in the setting of educational goals
for their children.

Families

* Participate in setting goals for their child's school/
program through leadership roles on site-based
management teams.

® Perceive themselves to be partners with teachers
and schools/programs in setting goals for their
own children.
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gg Key Action Strategy #5 -
Support Strong Executive Function and SEL

“Life today can be all of these things - complex, distracting, fast moving, 24-7, and stressful. It is also joyful
and full of exciting possibilities. WE know that if it is this way for us, it is only going to be more so for our chil-
dren. We all want the best for our children, but how do we help them not only survive but thrive, today and in
the future?” (Galinsky, 2010, p. 1) The importance of executive function is paramount and is considered the
cornerstone of building the foundation for a successful life. See the following seven skills that Ellen Galinsky
the author of Mind in the Making has laid out for this level of success and use them in your district/organiza-
tion/agency as your cornerstone for success. See page 22 for the 7 Executive Functions.

“The caregiver’s response to the child’s temperament can play a big role in the child’s emotional develop-
ment” (Lally, 1994, p. 7). Caring for young children also requires understanding that infants have the attach-
ment period (0-9 months), exploration stage (7-18 months), and the self-definition stage (15-36 months)
(Lally and Mangione, 2017). While older students should have equitable access to learning environments
that are physically and emotionally safe and have meaningful relationships among and between adults and
students (National Commission on Social, Emotional and Academic Development, 2019). A nationwide com-
mission dedicated to promoting social emotional health called The National Commission on Social, Emotion-
al, and Academic Development (The Aspen Institute) released From a Nation at Risk to a Nation at Hope in
2019. This resource draws research and promising practices from around the nation to meet the needs of
our youngest learners and their social and emotional needs. Not only does this report offer practices that are
proving to be successful, but it also offers recommendations for action. This resource can be located here:
http://nationathope.org/report-from-the-nation-download/

FROM A NATION AT RISK

™A NATION

"HOPE
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What are MITM’s 7 Essential Life Skills?

Life skills are based on executive functions; they bring together our social, emotional
and cognitive capacities to problem solve and achieve goals. Studies have found they

are critical to success in school and life.

'1 Focus and Self- '2
Control

Children need this skill to achieve
goals, especially in a world filled
with distractions and information
overload. This includes paying
attention, exercising self-control,
remembering the rules and
thinking flexibility.

o

Communicating A

Much more than understanding
language, reading, writing and
speaking, communicating is the
skill of determining what one wants
to communicate and realizing how
it will be understood by others. It is
the skill teachers and employers
feel is most lacking today.

Pg Critical Thinking ’é

This skill helps children analyze and
evaluate information to guide their
beliefs, decisions and actions.
Children need critical thinking to
make sense of the world around
them and to solve problems.

Self-Directed,
Engaged Learning

N

By setting goals and strategies for
learning, children become attuned
and better prepared to change as
the world changes. This helps
children foster their innate curiosity
to learn, and helps them realize
their potential.

Perspective Taking

This involves understanding what
others think and feel, and forms the
basis for children’s understanding
of the intentions of parents,
teachers and friends. Children with
this skill are less likely to get
involved in conflicts.

Making Connections

This Life Skill is at the heart of
learning: figuring out what's the
same, what's different, and sorting
them into categories. Making
unusual connections is at the core
of creativity and moves children
beyond knowing information to
using information well.

Taking on Challenges

Children who take on challenges
instead of avoiding or simply
coping with them achieve better in
school and in life.
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Key Action Strategy #6 -
Provide Ongoing Professional Development for

Early Educators

“High quality professional learning systems encompass a coherent series of activities to prepare profession-
als for practice, assess and ensure their competency to practice, and continuously enhance the quality of
their ongoing practice” (National Research Council, 2015, p. 17). Leaders within a system or organization
must continuously develop the skills to offer high-quality PD to their staff, but also must continue to learn
themselves so they can be knowledgeable about the most current research and trends within early learning.

Gracie Branch, Associate Executive Director of the NAESP and Kristie Kauretz of the National P-3 Center
have entered into a partnership to offer ongoing professional development for leadership with their Course
101 and 102 of the Pre-K through 3 Leadership Academy (please see this resource in the digital edition of this
toolkit or you may find the weblink here: https://www.naesp.org/programs/professional-learning/pre-k-3-lead-
ership-academyy/)

Equally of importance is making sure to coordinate professional development offerings for your staff and
include agencies, organizations and programs that are also considered your partners. Head Start programs
are funded with specific requirements around professional development. Coordinating with programs like
these could support more efficient spending of all professional development dollars, while increasing the
effectiveness of the training overall. When early learning educators are learning together, children have more
continuity to their own learning experiences, making transitions easier on the learners and the educators.
A final benefit to coordinated professional development is a little more basic: When teachers learn togeth-
er, they develop relationships that cultivate better collaboration. It’s organic and over time supports a more
streamlined process from birth through the public school experience.

Foundations, Inc. is a national nonprofit organization serving children, educators and families since 1992.
They offer many programs and professional development not only to educators but to families as well. They
have cultivated hundreds of partnerships throughout the nation over this time and also offer an annual nation-
al education conference called Beyond School Hours. Their expertise includes program design and devel-
opment (designed successful learning acceleration programs to support schools and districts with learning
recovery), professional learning (supporting tens of thousands of educators across the county each year),
and leadership coaching and mentoring (assisting school leaders with navigating work challenges while
increasing their effectiveness as school leaders, problem solvers, communicators, and decision-makers).
More information can be found in the on-line version of of this toolkit or at: https://foundationsinc.org/
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Key Action Strategy #7 -
Self Assessment Tools for ECE Organizations

The Early Learning Program Assessment Tool © (ELPAT ©) is designed for school districts to be used by
School Superintendents or Central Office Administrators who wish to identify whether they are implementing
programs that are based on practices proven to be successful in research. The Early Learning Program As-
sessment Tool will identify if school systems are meeting the needs of their youngest learners. It provides a
clean and easy way to identify age ranges and outcomes that meet the needs of your students and families
and suggests ways that the system can improve practices to ensure the success of our youngest and argu-
ably most important learners. This resource is a web-based platform, co-branded by the AASA and Standard
for Success (SFS) and is available for all districts to review and implement. The table below illustrates all
areas measured by the ELPAT ©, which provides district leaders a guide to see what their districts are doing
well and what areas could need improvement. It has the capability to be used in small, mid-sized, and large
districts.

Instructional Practice - Engaged Play Based Learning

Instructional Practice - Literacy & Language

Instructional Practice - Language Development

Instructional Practice - Math

Instructional Practice - Science

Instructional Practice - Social Studies

Family and Community Engagement and Outreach

Professional Development Instructional Strategiesg

Professional Development for Leadership

Social Emotional Development

Curriculum and Resources

Learning Envronment

Developmental Assessment - Student Assessments

Assessment and Feedback - Vertical Alignment

Health and Wellness Development

0- 3 Years Old Pre-School & Y5 Kindergarten Primary Grades 1-3
Self Assessment Self Assessment Self Assessment Self Assessment
11 Total Indicators 14 Total Indicators 14 Total Indicators 14 Total Indicators
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Instructional Practices within the ELPAT © has six specific measured areas, one of which appears in all four
age bands, “engaged play based learning.” As shared within the Developmentally Appropriate Practice Third
Edition (Copple and Bredekamp, 2009, p. 81) specifically referencing infant and toddlers, “Caregivers put
infants in cribs mainly to sleep, not to play. During play periods, they place babies on firm surfaces where
they can move freely and safely.” “Caregivers are honoring each child for who they are now as they play while
also keeping in mind who the child will become” (McMullen, 2014, p. 4). This then varies widely as children
become older as “engaged play based learning” for older children ages five through eight by providing lots of
active exploration and hands-on activities and connects them to their previous learning experiences (NAEYC
Guide for First, Second, and Third Graders, 2016, p. 2). It is with a level of detailed guidance that children

are afforded areas to grow.

The ELPAT © also identifies, under Instructional Practices, the difference between Literacy and Language
and Language Development. Language Development includes birth through age three whereby, “Caregivers
do everything they can to support toddlers’ play so that children stay interested in an object or activity for
increasing periods of time (Bredekamp and Copple, 2009, p.98). This is in stark contrast to older children in
grades one through three whereby, Dr. Nell Duke recommends six key elements of improving literacy and
language developments the second sharing word-reading skill and its foundations, consists of phonological
awareness, which is the conscious awareness of the sounds in words (Duke and Block, 2012). As evidenced,
these are in stark contrast to one another completing the differences between language and language devel-
opment in zero to three and literacy and language in the grades one through three portions of the ELPAT ©.
The other areas under Instructional Practice are Math, Science and Social Studies. Each of these areas is
not a measured indicator under birth through age three.

Family and Community Engagement and Outreach is an indicator under all four age bands. This provides
a foundational and cornerstone area within the ELPAT ©. During the preschool years, all children come to
school with culturally rooted knowledge, and educators must create bridges that allow both teacher and
student new ways to adopt for understanding (Gillanders and Procopia, 2019). In the previously mentioned
National P-3 Framework, Kauerz and Coffman (2013, 2019) share how important it is for families, schools
at a program level and district administration that family engagement is an explicit goal or priority and that
families must be included in the development and updating of family engagement policies and expectations
at the district, community, and site levels. Finally, the Office of Planning, Research and Evaluation, at the
Administration for Children and Families (ACF) has done extensive research about the impact of Head Start
and Early Head Start programs using rich family engagement practices (OPRE, 2018).

Professional Development is another critical area that the ELPAT © measures. It has two distinct tracks,
instructional strategies and leadership. “Staff training and support are especially important. Toddlerhood is a
developmental stage different from either infancy or preschool age” (Bredekamp and Copple, 2009, p. 107).
Specialized professional development for teachers and leadership is essential. Because personalized pro-
fessional development for leadership is so important, the tool includes a stand-alone indicator. “High quality
professional learning systems encompass a coherent series of activities to prepare professionals for practice,
assess and ensure their competency to practice, and continuously enhance the quality of their ongoing prac-
tice” (National Research Council, 2015, p. 17). Leaders within a system or organization must continuously
develop the skills to offer high-quality professional development to their staff, but also must continue to learn
themselves so they can be knowledgeable about the most current research and trends within early learning.
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The Social Emotional Development indicator within the ELPAT © also must be very precisely documented to
show the differences in the levels support one would offer a baby versus an eight-year-old. The younger the
child, the more the caregiver must have full command of their responses to any situation. “The caregiver’s
response to the child’s temperament can play a big role in the child’s emotional development” (Lally, 1994, p.
7). It also recognizes that infants have the attachment period (0-9 months), exploration stage (7-18 months),
and the self-definition stage (15-36 months) (Lally and Mangione, 2017). While older students should have
equitable access to learning environments that are physically and emotionally safe and have meaningful
relationships among and between adults and students (National Commission on Social, Emotional and Aca-
demic Development, 2019).

Other identified indicators within the ELPAT © that are measured within all four stages include curriculum
and resources, learning environment, developmental assessment (student assessments), assessment and
feedback (vertical alignment), and health and wellness development. The overall learning environment for
students who are older can focus on reflecting a strong commitment to literacy (General Education Lead-
ership Network, 2017). For infants and toddlers, creating an environment that feels like home is necessary
where indoor and outdoor spaces are clean, welcoming and pleasing to be in (Lally et al., 2008).

All of these factors are vital for cultivating an amazing approach to creating, maintaining, and cultivating a
successful early learning program for all children birth through age eight, regardless of the size, setting, lo-
cation, and demographics of any organization. The ELPAT © shares all of these resources so that leaders
who use this tool will be given information that they can then apply to the programs that they either currently
run or are planning to implement. For more information you can visit the following weblink to learn more
about the ELPAT ©: https://www.standardforsuccess.com/software/analysis-program-assessment-software/
early-learning-program-assessment-software/

There are other frameworks that are useful such as the National Institute of Early Education Research
framework guide states in implementing effective Pre-K programming, while the Boston Public Schools and
their Department of Early Childhood have showed great promise with the Focus on Early Learning. Each of
these frameworks are either offered nationally, regionally, or without the intent to be used to demonstrate the
effectiveness of programming that incorporates the idea of the whole child.

Lastly, the National P-3 Center has created two different frameworks that can be used by districts to self-as-
sess their P-3 alignment efforts. The Framework for Planning, Implementing, and Evaluating P-3 Approach-
es, originally released in 2013 and then updated with a greater focus on equity in 2019, has been shared on
a national scale. This Framework is divided into eight major categories of effort that have been identified as
essential to high-quality and comprehensive P-3 approaches: cross-sector work, administrator effectiveness,
teacher effectiveness, instructional tools, learning environment, data-driven improvement, engaged families,
and continuity and pathways. The authors of the Framework also offer suggestions for ways to use the frame-
work in planning, implementing, and supporting the strategies and outcomes of this toolkit.

The National P-3 Center has also developed a resource, the District P-3 Audit Tool, that could be used by
districts interested in understanding their organizational infrastructure and supports for P-3. Please see the
following website for more information beyond what is loaded into this toolkit: https://nationalp-3center.org/
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Cross-Sector
Work

Administrator

Continuity and

Pathways Effectiveness

P-3 Framework for
Engaged Planning, Implementing, and Evaluating Teacher
Families PreK-3rd Grade Approaches Effectiveness

Data-Driven Instructional

Improvement Tools

Looking Ahead

These seven strategies are a start to the process for districts and organizations to begin exploring how to
best promote healthy child development and support all children and families, right from the start. High quality
early childhood education is essential for school readiness and academic success. Together, we can elevate
early childhood education to the level which all children and families deserve and promote thriving learning
communities.

If you have any questions about this toolkit, please reach out to any of the contributors listed herein, or editor
and organizer of this toolkit, Edward Manuszak.
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Four Strategies for Getting the First
10 Years of a Child’s Life Right

David Jacobson

David Jacobson is a principal technical adviser at Education Developmaent Center in Boston and the author

of the 20019 report * All Childoen Learn and Thrive: Building Fiest 10 Schools and Communities

Two dividies thwart the best efforts of American
educators o improve outcomes for low-income ¢ hildren

and their families

The first is the gap between carly-childhood and K-12
education. The second is between K-12 education and
health and social services ]'.'!'m ally these institutions
operate in silos. Yet decades of rescarch confirm that to
best learn and thrive, children nieed carly-childhood
and elementary education to be aligned so that each
year bullds upon the last, and they need health and
sicial services to be coondinated to maximize their
positive impact

Ower the past decade, 've had the opportunity
to research and work with communities that are

attempting to bridge these div I recently completed
attempting to bridge these divides. | rece . and familbes. In response, they are converging on a

AN s His =
a two-year study, funded by the Heising-Stmons commaon set of innovative structures and strategies

Foundation, of school and community partnerships

across the country thal are at the forefront of building These partnerships are motivated by a commitment
e cobwrent and integrated local systems of o educational exquity and the goal that all children
ciure andd learning. | visited these communities and learn and thrive. They are focused on improving
interviewed superintendents, principals, preschool children's experiences during the first decade of their
directors, community leaders, and many pnw‘huul lives, and thus | refer to them as “First 10" schools
and elementary school teachers. Despite working and communities. In some cases, First 10 partnerships
independently, these communities have diagnosed encompass an entire district or a large zone within a
similar challenges to improving supports for children district and support all the elementary schools, Head
As B appetaion 18 1w ation Wik om Febyuary 4, 00 Bapwiriod ol podmaien from S oo
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Start programs, community-based preschools, and
child- and family-serving organizations within this
geographic area. In others, a single elementary school
will serve as a hub to provide resources to children
apes -4 and their families, while also collaborating
with nearby early<childhood programs. Either way,
successful First 10 schools and communities take four
important steps in their efforts to improve outcomes for
children and families that together provide a roadmap
for other communities:

1. Support professional collaboration to improve
teaching and learning, The first mole of First 10 schools
and communities is to bring educators together for
professional learning, The city of Narmal, 111, for
example, began with joint professional development
for kindergarten and prekindergarten teachers, which
led to cross-grade classroom visits and ultimately
reciprocal improvements in each grade, The
prekindergarten teachers deepened their efforts on
cancept development and developed longer thematic
investigations while kindergarten teachers piloted

a daily block of structured play. Cambridge, Mass.,
which s home both o well-known universitios and

to a large low-income population, has developed a
comprehensive quality-improvement initiative in which
groups of community-based preschools and groups ol
family childcare providers form communities of practice
that are supported with mentoring, coaching, and
prodessional development

2. Coordinate comprehensive services. In addition

to improving the quality of children's learning
experiences, First 10 schools and communities create
systemns and processes 1o better coordinate health and
social services. In Cincinnati; Multnomah County,

O, andd the metro area of Omaha, Neb,, for instance,
clementary schools deploy early-childhood coordinators
to engage and support families vears before their
children enter kindergarten. Often these coordinators
facilitate play-and-learn groups for parents and children
and conmect families to health and social services, all the
w ke building rrl.iiulr;\lupu and trust. Communibies
also work to improve resource and referral and case-
management systems and to coordinate home-visiting
programs to ensure the greatest impact for those most
in need

1. Promote culturally responsive partnerships with
families. First 10 initlatives deepen family engagement
by creating structures and opportunities for family

leadership and input, which in turn belp to ensune

that these initlatives ane responsive to the needs and
priorities of different cultural groups. In a pilot project
in 10 schools in Multnomah County, families play an
active role in designing weekly school-based play and
leam groups, hall of which are carried out in languages
other than English or are created for culturally specific
groups. The county has also cultivated a network of
community agencies with deep cultural and linguistic
expertise to engage and support families in the anea

4. Provide strategic leadership and ongoing
assessment. First 10 schools and commuinities

are new cross-sectoral arrangements that requine

new leadership structures o implement strategies
effectively. For example, Cambricdge’s community-wide
yurtm-rsh]'p is overseen by a steering committes and
three subcommittecs on access and quality, health, and
tamily engagement and partnership. First 10 initiatives
also organize and communicate thelr work theough
focused implementation plans and projectid outcome
indicators, which they use to mondtor progress and
adjust strategies to achieve their goals

These comprehensive First 10 approaches require a
fundamental shift in thinking. This new mindset begins
by thinking of the first 10 vears as a continuum of
high-quality experbences that should be coprdinated,
aligned, and focused on equity. As they translate this
whift into action, leaders restructure and reconceptualize
the relationships among elementary schools, early-
childhood programs, community agencies, and Lamilies
with young children

Bringing First 10 schools and communities to scale
will requine building on the work of leading-edge
communities in an ongoing process of adaptation,
innovation, assessment, and continuous improvement
Many First 10 communities are beginning o learn
from each other in an informal community of practios
States and national funders can support this work

by developing grant programs, providing technical
assistance, and sponsoring leamning networks to
encourage exchange. These investments have great
potential as First 10 schools and communities are
among the most powerful strategies we have o bridge
vexing divides, address vawning achievement gaps,
ensure educational equity, and raise achbevement for
low-income children
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“National Association of

Elementary School

Principals

LEADERSHIP ACADEMY

The first national evidence-based, blended
learning program to provide principals next
generation professional learning and
support specific to early childhood. The
Academy is designed to be implemented at
a state or district level and is based on the
NAESP and National P3 Center 2021
publication — Leading Learning
Communities: A Principal’'s Guide to Early
Learning and the Early Grades

(Pre-K-3rd Grade).
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TRAINING SESSIONS

The year-long program includes three
in-person or virtual sessions
introducing participants to:

 Six competencies that provide the

foundation for the curriculum

« Expectations for a Capstone Project

« Online learning environment

« Network of cohort participants

« Trained advisors

Course 101

Cohort members participate in online
lessons that introduce the curriculum
and provide multimedia resources
that support each of the six

competency areas

Course 201

Upon selection of a competency,

participants are provided specific

coursework to develop mastery.

Course 201 provides an
individualized learning Capstone
Project experience that is job

embedded, aligned with a

participant’s unique problem of

practice, and promotes the success

of the school community.

For more information about the prograom
J .

contoact Dr. Gracie Branch at 703-518-6271

or gbranch@noesp.org
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NEW BOOKS & RESOURCES
== FORTHE KIDS YOU SERVE

First Hook Gilves You Access to Affordable Brand-new. High-quaBlty

Books & Educational Resources Whenever You Need Them

“Whatfmdoing  0IN the Largest and Fastest
by providingbooks  Growing Network of Programs
from First Book is g Wide i
oroviding these Kid Serving Kids in Need

with knowledge, POWES,  cnroughou: Nevih Amerion serving
M_ahm II' ikids in need with affordable and free

books and resources —everything

they're not getting that  rrom brand-new. relevant books to free
educator resources, school supplies
“m‘ m‘ terhnodogy. nonpertshable fraod and

...................

-5 B ' of mmnmmnmnu
S S and winter coats. We're working to -
Molimes €A Umifed reduce all barriers to education for P
-
S<hool Inatrct underserved children and families - {

’
4

4 Proven Ways Members Use First Book

Spread the joy of reading. Add bookshelves stocked
with high-guality books to community centers,
parks, playgrounds. laundromats, barbershops,
and anywhere else children can find them.

Keep a closet at your school or program stocked
e with basiec needs items like hyglene kits and winter

coais that children can access when they need
them

Build or refresh your classroom lihrary with

e diverse titles so that children can see themselves
in the stories they read and learn about others as
well

Encourage families to participate at Back-to-Schoal
nights and other svents by giving familiss who
attend a book to add to their home Lbraries.

1
WPRE i N1

= alwayw Ewe
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THE FIRST BOOK

MARKETPLAC Purchase high-quality, diverse titles and educational
resources for kids 0-18, at 50-80 percent off the retail

wwebmrisgce oy | venipcasabey  price. Books and resources arrive within 7-10 days.

RESOURCES INCLUDE:
Boaoks
* Thousands of relsvant
diverse titles for ages 0-18,
including recently published
and bilingual books. at prices
generally 50% to 90% off retall
* Full cartons of brand-new
books from children’s book

publishers, avallable through
the Boolr Bank ssction, for the

i S IN ADDITION
Irgizal tools: Laptops, tablets, ebooks and

eHeaders. and access to free and low-cost 'I'u BuuKS
digital subscription resources (1t

Supplies: Backpacks, school supplies, art
supplies, and mare

Basic needs items: Nonperishahle snacks
coais, hygiene products. and more

Bulk purchasing: High-volume gquantities
for district-wide purchases or one-boak,
one-school programs

Free resources: Reading guides thas

pair books and resources that can

help you with engage the families you
serve, support socdal and emotional
development, support ELls and more

Funding: Opportunities to receive
additional discounis or select free books

Fundrulsing: A fundraising platform
to raise Munds through crowd-sourced

campalgns

SIGNUPWITH | @ =omim o

@ bl firhonk +firsraoek

TR Qe | @ o
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DRk Bmentally NAEYC’S Fourth Edition of
Appropriate DAP is the Must Have
Practice Resource for

v e Superintendents, Early
Childhood Curriculum
Leaders, and Teachers!

R wang © uddrun v Btk Thor o gh Ly #

Developmentally appropriate practice is the fonndation on which
quality early learning is built. The fourth edition of this classic,

influential text addresses developmentally appropriate practice
within the cantext of the ever-changing and #volving world of early childhood education. With a strong focuas
an equity and teaching to supporting all children, it underseores the importance of equitable approaches being
embedded into all aspects of teaching.

Research Based

Gagpd.on what the research says abouwl child development, how children leam, and sffective practices—as well
as what professional experience tells the field about intentional 1eaching—this book provides a tharough
discussion of the core considerations, principles, and guidelines that inform eduecators” decision making. You'll
findl extensive examples af effective approaches for teaching children across the early childbood spectrum as
well as specific examples for infants and toddlers, preschoolers, kindergartners, and children in the primary
griades.

A Guide for Public School Leaders

The fourth edition includes considerations for incorporating developmentally appropriate practice into Prek-
3 schools and programs, with a focus on approaches to foster children’s joyful b=arning and maximize learning
apportunities for all child ren. Incledes an appendix and online materials for public school leaders written by
Jason Sachs and Chris Buceo from Baston Public Schools.

Use DAP to Guide Your District’s Strategic Plan and as a Basis for
Professional Development Opportunities on all Early Learning Topics.

Contents address the many topics important to creating and implementing equitable,
high quality, early learning settings including:

Asspsament (Appropristenass, Typaes) Leaming Scences
Child Development and Leaming Observation and Dacumentalion
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Creating Caring, Equitable Communities of Leamers Power af Playful Learning

Curriculum Planning (meaningful, equitable, and Relationships and SEL

angaging) Teaching Approaches

Equity Teaching Content (Math, Literacy. Sdence. Social
Executive Function Studies in meaningful ways)

Family Partnerships and Cammunity Connections Trauma Infarmed Care

Fostering Higher Level Thinking
individualzed Approaches 1o Teaching

Study Guide for Curriculum Leaders

Use the free enline study guide along with the book to guide meathly PD that includes group reflection and
discussicn abaut implications for practice. New resources in the beak and enline sapport higher education
faculty, K-3 leaders, and early childhond educators in extending their own and others' knowledge and
application of developmentally appropriaie practice.

Other Must Have Resources from NAEYC
== Anti-Bias Education for Young Children and Qurselves

Fducitlon More than ever, young children nesd sducators who can help them navigate and thrive in a
¥ world of great diversity, educators wha can give them and their families the topls to make the
1 world a fair place for themselves and for each other. You can be that eduweator in children’s

e lives.
o
The Young Child and Mathematics.
Groundesd in cunrent research this classic book focuse: on how teachers warkang with
4 Al s children ages 3 to § can find and build on the math inherent in children’s ideas in ways
™ & that are playful and intentional.

Leaming Stones and Teacher Inquiry Groups:

Reimagining Teaching and Assesament in Early Childhood Educafion

The writing of Leaming Stories integrated within the professionzl development process
of teacher inquiry, documentation and reflection offers a new model of professional
suppart and a method for reaching out to children and families.

Learn more ahout the fourth edition of the DAP boak and sther NAEYC Rescurces for your

early leaming programs, infants throagh 3rd grade and PrekK-3 classrooms, at NAEYC org. Buving for yoar
team? Contnct s at MarketSolutions§ NAEYC org to learn abont bulk pricing.-
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About Foundations, Inc.

Foundstions, Inc. is @ national nonproft, 501(cx3) orzanization commuitted to mmproving the
quality of education for our nation's children by strensthening the skdills of educatars. At
Foundations, we pursue the nission that all children specifically in low-mcome comnmmities,
will have hizh-quality educational experiences to succeed in school and life. Since 1992,
Foundations has provided sarvices to organizations and school districts on the national state. and
local lewals as a critical part of our mission. Working side-by-zide with these stakeholders, we
build capacity and guide systemic transfonmations to mprove the guality of education for our
nation’s most vulnerable children,

Orvar the years, Foundations has gronm, building expertise in teaching and learmning. We al:o lead
new thinking about adwcation innovation, prosram desigm. and evaluation. Wa provids our
partners with tools to transform professionzl leaming . mcreazs educator capacity, and improve
student achievement Throush our face-to-face, virmal and bybrid leaming expariences, we help
enzurs professionsl leaming 1= standards-driven, }nb-mhedded, and focusad on mproved
instruction and better results for all students.

Cur expertiza inchades program design and development (desizned soccessfinl leaming
acceleration programs to support schools and districts with leamings recovery), professional
learning (=upporting tens of thousands of educators acroes the county each year), and leadership
coaching and mentoring {assistmg school leadars with navizating work challenses while
increasing their effactivensess as school leaders, problem zolvers, commmmicators, and dacizion-
makoers)),

Foundations focuses an literacy; ane of our key initiatives is the Carnpaizn for Grade-Level
Feading. The Campaizn is a collzborative affort by foundations, nonprofit parmers, business
leaders, government agencies, stafes, and commuanities across the nation to ensure that more
children in lovw-imcome families succeed in =chool and graduate prepared for college, a career,
and active citizenship. The Campaimn focuses on a significant predictor of school success and
high school graduation—egrade-level reading by the end of third grade.

We wark closely with administrators from charter, district-nm, independent and non-traditional
schoals to miprove their practice and mprove school and stodent success. In addition, we
maintain cloze relationships and parmerships with nonprofit organizations such as the United
Way, the Bovs and Girls Clubs of America, the YMMCA, the After-School All-Stars, and many
other national organizations.

Foundations effactively manaze: projects with our many long-tenm parmers, such as the TS
Department of Education and 213t Century Community Leaming Centers across the country. For
more than 20 years, we have provided them with program evaluation, professional leaming and
program design services. In addition, we work zide by side az parmers with many schools and
district laaders to develop nmltizite improvernsnt training and coaching programs for teaching
staff and admimistrators.
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Orther parmerships include the C.5. Mot Foundation, the Anmenberg Foundation and the
Atlantic Philanthropies. We jointhy desienad programs, curricula, evaluation tools, and class
materials to provide high-guality traiming. coaching, and professional leaming to the Seld.

In 2 partmership with the Annie E. Casev Foundation's Makins Cormeactions Initiative, we
participated in a decade-long effort to improve outcomes for children living in high-strazs
neighborhoods. This initiative addressed the many factors contributing to family vulnerability,
including low Iiteracy levels, educational levels attaimment. and job skills; Foundations' facus
was literacy. Our specizlists worked alonguida local leadership teame using a variety of
resgarch-testad interventions to increase the mmber of studants reading on grade level by third
grade.

Foundations' signature profeszional leaming experience is the ammual Beyvond School Hours
national education conference. Foundations has produced Bevond School Hours ammally for the

25 years. The conference brings together over 2,000 aeducators and afterschool professionals
for an intensive four-day professional leaming event The conference offers educators the tools
and knowledze they need to create and maintain comprehensive, multi-faceted programs that
address children and youth's academic, socizl, emotional, and healthy physical development.
Professionals from all fifty states, Puerto Rico, the Virgin Islands, and Canada come together to
share best practices, exchange resources and leam strategies they can put into action immediately
upan retumn to their stadents,

Crur carrent work ncludes an emphasic on leaming acceleration and social-emotional leaming to
improve hiteracy outcomes for our most vulnerable students. Our team develops relevant in-
person and virtnal professional learning modules on an angoing basis far both the in-achool and
afterschool Helds.

The:e mitigtives demaonstrate the impact of our work in the implementation of enhanced teaching
and leaming techmigues; improvement in the skills and awarensss of teachers, administrators,
and other practitioners; and most impartantly, improvements in performance, achievement and
life opportumities for children and yvouth especizlly thoze most impactad by poverty.

Foundations has been committed to thiz work since 1992 and has enjoved a rich history of
working with hundreds of national and local businesses, compmmity arganizstions, and
philanthropic foundations. all of wham share a paszion and conumitment to serving the nation's
under-reprezented and offen underserved children,

Foundations, frc. is 2 nonprofit 501(c)3) aorganization.
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Ensuring Effective and Supportive Transitions into Kindergarten for Children, Families, and
Educators

When early leaming experienceas are connactad from birth through third grads (B—third),
children and their families can more easily transition into pre-K, kindergarten, and the early
elementary grades. Improving transitions for children and families requires careful planning,
effective policies and practicas, and sustainable funding. Educators can establish practces that
put families more at ease, but the planning rmust begin well bafore the first day of school. On
day one, teachers and schools should already have enough information fo begin tailoring
instruction, strategies, and environments to meet the needs of every student.

Undoubtedly, children and families need activities that engape them eary and provide them with

mformation and comfort as they begin the school year. But when enacting policy, state and local
decision-makers and administrators must address the systems that support young children's

lzaming and development and establish conditions that ensure consistant learming
environments and expenences across settings and sectors before school, in kandergarten, and
bayond.

Educators across Prel-third are key to making this happen. District efforts that bring adults
together to align expectations, discipline strategies, curricula, assessments, mstructional
strategies, family engagemsnt approaches, and leaming environments and to share data, jointly
plan, and parficipate in PO may be bess visible to children and families but no less significant. In
fact, these pieces may be the most crtical for creating effective and supportive transitions into
pre-K, kindergarten, and each early grade thereafter.

Despite evidence illustrating the importance of the kindergarten transition point, many schools
take a haphazard approach to this process. A 2018 study found that, fo the exdent that
kindergarten fransition activities take place, they are frequently low-intensity practices such as
sending brochures home rather than more effective, high-intensity activities such as arranging
for pre-K students to visit 3 kindergaren classroom or allowing for joint planning fime batween
pre-K and kindergarten teachers.6 The same study found that schools located in districts
senving large numbers of low-income students were bess likely to provide kindergarten transation
actwities compared to wealthier schools, meaning that students and families who might benefit
maost from transition activities are the least Bkely to receive them.

Undoubtedly, young children and their families need activities that engage them early and

provide them with mformation and comfort as they begin the school year. But such activities are
not enough. Decision makers must address the systems that support young children's

dewelopment and establish conditions that ensure consistent learning environments and
sxpensnces across setfings and seciors before school, in kindergarten, and beyond.

Local education agencies and communities play the critical role of implementing state iransition
policies and also organizing local pariners 1o ensure that the plans are developed with mput
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from the community. including people from marginalized communities, and are responsive to
locally wentified needs and prionbes.

Education lzaders should start by identifying a self-assessment tool and using it 1o fake stock
of current transition activities at the state and local levels. This self-assessment process should
include listening to families of young children and tailoring investments to address their greatest
needs, Nexd, it's important to involve a range of stakeholders in the policy design process
will help ensure that children and families across the state or district experience a successful
transition into kindergarten.
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Turning to planning for improvement, any plans related to the transition into kindergarten
should identify the policy changes needed to help strengthen not just school programs, but also
local community programs. State and local improwement plans showld include three buckets for
poficy action: (1) alignmeant, coordination, and collaboration betwesen school and community
programs; (2) transition planning and direct support, and (3) guidance, evaluation, and
respurces for school and community programs.

When deciding on strategies to adopt, all relevant team members and stakeholders that are
part of the broader systam for supporting young children and their families should be in
agreement regarding how any propased plan will be implemented. For that reason, plans should
account for the existing capacity and responsibilities of the school district and community
partners and consider any funding streams already in place that could be repurposed or
expanded to support transitions. For example, Title | (ESSA) funds include support for early
childhood education. Distncts should ensure that these funds are usad to support ongoing
transition planning for young children.

Next, itis important to determine a timeline for implementing transition activities. Any
transition plan should be nimble encugh to respond quickly to new funding opportunities,
information revealed from data and evalustion, and other local challenges.

Finally, and possibly the most imporant step in any transition program is evaluating success
to ensure initiatives are working as intended. Transition planning is not “one and done” —
rather, it 5 an ongoing process that takes place each y=ar and is constantly being improved.
Behind-the-scenes efforts that matter

Sirengthening transitions in 3 meaningful way will require redirecting mvestments and potentially
some new dollars. Numerous federal funding streams already exist that can be used to support
transition activities mcluding funding that may be available through the Every Student Succesds
Act (ESSA), Child Care & Development Block Grant (CCDBG), the Individusls with Disabilities
Education Act (IDEA), new funding for coronawvirus relief, state and local virus relief funds, and
more. States and localities can coordinate these different funding streams to meet their goals for
supportive and effective transitions.

This sechion was sdspied from work by New Amenca and EducsficnGaunsel

For mare on transition 25 an important lever dunng the COVID-19 pandemic and beyond visit
this toolka and resource page
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Seven Quesfions: Seven Lessons from Science
The Creation of Mind in the Making

Ellen Galinsky
Avuthor, Mind in the Making
Chief Science Officer, Bezos Family Foundation
December 2021

Mind in the Making began with a guesfion more than 20 years ago.

I'was conducting one of a seres of studies on how young people see the
immportant issues in their ives—iks how they view working parents,! bullying-
viclence in their lives 2 and their hapes for jobos in the future s This study was on
youth and leaming and it began with focus groups to find out what fifth through
twelfth graders thought obout leaming, as a prelude 1o designing and
conducfing a nationally representative study.

What | found surpreed me. | didn’t motter whether the young pecple were from
Boston, Denver, Atlanta, or Los Angeles; whether they were from the inner city or
the suburbs; wheather their families had a lot, some or litfle money; o whether
they were White, Black or Brown—far too many of them seemed disengaged in
leaming. They would light up in talking about fimes when they were NOT
l2oming, compored to the lackusfer responses | got when | asked them to
discuss fimes when they were excited about learning.

Was this the norm?2

When llocked at research, | found it was mare far more typical than I'd hoped.
Beginning in 2003, the High Schocl Survey of School Engagement (HISE]
conducted by the University of Indiana was showing that the majority of the
thouwsands of young people they surveyad annually reported going o high
school so that they could to go college or get a job, to see their frends,
because their parent made them, or because it was the law. For fewsar—only
about 40%—went to school to learns More than o decade later in her book,
Eight Myths of Student Disengogement, Jennifer Fredncis of Union College
reports that oz many as £0% to 60% of student show signs of disengagement in

‘ Blen Galincky. (2000]. Ask the chidren: The breakfhrough study that revedls how to succeed at
work and porenting. New Yoric: Guil.

% Galinsicy, E. £ Zalmond, K. [2002]. Youth and Violenoe: Students Speok Out for o More Chil
Sooiety. New Yaork, NY: Families ond Work Irshiute.

' Galineky, E.. Kim, 2.5, Bond, J.T. &£ 3almond, K. [2003). Youth and Employment Todoy's Sfudents,
Tomomow s Waordioroa, Naw York, Familiez ard Work Insfitute

thiips/ fweaboarchive orgfevab /201006181321 18/Hp://ceap.indiona.adu/hessa fimages /HESSE 20
10_Report.pdf
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school leaming.2 Parenthetically, recent studies | and my colleagues conducted
found disengogement at 44% pre-pandemic [2017); rising to 67% during the
pandamic (2020]. So, dEengagemant in learming i 0 very sefous jssue.

Overall question: How to keep the fire for learning burning in children's eyes?
That was the question that lkaunched Mind in the Making in 2001.

We know that infants are born engaged in learning—it's essential for survival.
Babies want to z=e, to faste, to explore everything and ther eyes are bright with
the joy of learning. We, as a society, must be doing something to furmn down that
fire for l2aming.

Az | researcher myself, | knew that answers could be found in the science—the
science of brain develocpment, of child development, and of leaming. | alsc
knew that it should begin with the youngest children and that # should cross
academic disciplines—irom the dewvelcpment of literacy, numeracy, of social
development, cognitive development, and emotional develcpment.

Before | begon, though, | had a question.

Quesfion 1. How do families ond professionals want fo learn about the science
of their children’s developmeni?

| new you can have lots of wonderful informnatfion, but if people den't hear
about it or don™t wont to hear about it becaouse you communicate it in an off-
putting way, you might s well net hawve that information. 5o, we conducted
focus groups asking the question abowve. Duang those focus groups, one
parficipant said:

Research!!

First you tell us fo drink red wine—but then you fell us not #o!

Then you tell us to eat red meat—but then you fell us not fo!

! want to know who these researchers are ond how they know what they
know about MY CHILD.

5 Jenrifer A, Freadencks, Sght Myths of Student Deengogement: Creofing Classrooms of Deep
Leaming. (2014]. Thowsand Ooks, CA: Corwin, p. 1.

3
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YES! That's iight. That was o tuming point in my jourmney and led us to the nofion
of creafing virbual fisld rips fo the lkalks of researchers as g waoy to share the
science.

Llesson 2. Create videos of researchers—sharing who the researchers are, why
they ask the quesfions they ask, how they've found answers, and what they've
found. We think of these as virfual field inips.

[BEGIN BOX]
List of Researchers Interviewsd ond FAimed for MITM betwean 2001 aond 2021

Gocfro B Bormonl PhD Michad §. Gozroniga. RO

Adoie Clomend, PHO Soompmrs L Gmgain, PRT rH=hzl Rzanice, PRO
Adziz P Lem=mmer, PRO Beimongo. Al PrT Napoorgsic-tor, InD
Alacr Gegnik, O Hereert P, Girabueg, PHO Flaiman A For Be0
Alas Weeyhegm, FRD J Lomrorer Abcr, PRD
Amerda L. Waechwerd, PhD 4. K=y Hamiin, #hD
Androw N McHzIT, P smzic B Snamesil, MDD Pefizia K. Eunl, PhD
Arre Poreid,. RO wEcajaraiarorioon, F-0 PhEg Dovie Eeigge, P-0
Bstray @Ags-ictnazn, PhD L m_l'-n =
Corel 5. Dw=c=k. P50 s==nns frasa-Sun, PRT Rebs=cen Faxx=, PHD
Gagajapfowse FRD s=mmy R Reren, PHC Robeort 5. Segicr, M0
Cz=zrezmrzooi- lroa ARG -=rams Lag=n. PRl
Cherfer A Neha= B FhD Joe—gh J. Comgee, #hD
Clm=my Bmr D= =y 5. Qagmecnan P no
Craig 1. Ramcy,. PhD Koren L. Maps. B=l.
Deoricl 1. Segel, M0 Kar=n Wymn, FrD

zrizi W, S8zm, 1AD Kniteym & NSy Pt

K=y Mamer, PhS
Kurt Fachcr, PRO

Oan= L Andeasn, PRO

Ozvi= Kl=mr, Fe0 Ycphonic Cohiron, PAO
Betosmes T Qupion, PHO Lewes I=ruz. PrO Suazn Levine, FRO
mzzzcoin 5. kpaRem, PO L=“'=m;:9 1. By Bezamiee, AD
R 'r':’f_f"'_'_""_ “"':___._" i Wker st P-0
Prome =, K=l Bm0 AR § - SSoRinex, WiInSY i PRO

rAsursss A Cdasnsn. PO

——— o
Gamicis Qwnaen, D FA=gEn . Gumnas PO

[END BOX]

Quesfion 2: What are key findings from ihe{ research?
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In addition to these virtual fisld trips inferviewing ond filming researchers, |
reviewed hundreds of studies on how young children, brth through eight-years
old, learn, including how they leam literccys math 7, and science?

What emerged is that learming content = not encugh. There are a set of skils
that are highly predictive of children’s thriving now gad in the future—exacutive
function (EF) skills. EF skills are fop-down attenfional skills that serve to shift
attention flexibly in a goal-directed way, sustain attenficnal focus over fime, ond
resst interference from distractions.

EF skils are typically measured as three sulbsklls: 1) They make it possicle to
consider altemafive perspectives and think fiesdioly in response fo changing
circumstances [cognitive flexdbility); 2) to keep information in mind sc it can be
used [working memcery]; and 3] fo resist automatic and impulsive behaviors
{inhibitory contral] so that one can engage in goolk-directed reasoning and
proiblem solving.?

" For exomple, Femald, A, & Huriodo, N. [2004). Names in frames: Infonis inferpret words in
sentence frames fasfer than words in Bolafion. Developmental Science, #(3), F23-FL0.
hitpe//doi.org/10.1111/5 1447-7867.2004.00432 x: Hich-Baepk K., L Golirkofl, B kL [2002]. Bnstein
never used flash cords: How our chidren reclly learm—ond why they need to play more ond
memonze less. Emmous, PA: Rodale; Kuhl, P. K (2001]. Speech, longuoge, and developmental
change. In F. LarpER. C. von Holstieg. L M. Heigrapo [Eds.]. Emerging cognitive abiities in =ary
infancy (pp. 111-124). Mahwah, NJ: Elboum.

7 For example, Cippoed, R. 5., Levine, 5. C., Juiterliarhec )., Vosihyeva, M., L Hedges, L. V. [2004].
Preschool chidren’s mothemafical knowledge: The effect of feocher “math talic.™
Developmental Psychology, £2[1], 59—49. hitps//dei.org/ 10,1087 /0012-1 647 42.1.59; Ramani. G.

B.. L Siegler, R. £, |2008|. Promoting broad and sfable improvermeants in low-income chidren's
numerncal knowledge through ploying number board games. Chid Developrment, 77, 375-394.

& For exomple, Gopnik, A., & 3obei, D. M. [2000]. Detecting bicieets: How young children use
infermafion about novel couwsal powers in categerzation and induction. Child Development, 71,
1205-1222; Newmarn, G_E., & Kei, F. C. (2008]. Where & the essance® Developmenial shifts in
children’; beleiz about intemal features. Child Development, 79, 1244 1334, hitps:/ fdoi.org/
1001111 /1.1 867-8624 2008 .01 152 Strand-Cary, M., & Klabr, D. |[2005]. Caveloping elementary
sciznce sidls: Instrucfional effectivenes: and poth independence. Cognitive Development, 23,

4E5-511. hHps://doiorg/10.1014/j.cogdev.2008.09.005

¥ Carlion, 3. M., {glqagsP- D., & Faja. 3. [2013). Execufive funclicn. in P. D. {migme[Ed.]. The Ouxford
handbock of developmental psychalegy, Vel 1: Bedy and mind (pp. 70é— 743). New York, NY:
Codord Univenity Prazs; McClalland. WM. K. Barilz, C., Mewsarsmith, E., L [egicey, 3. (2010). S=if-
regulation: The integrofion of coegnifion and emaotion. In W. Cverton & R. Lerner (Eds.], Hondbcok
of [ife-spon rumaon development: Cogrition, biclogy and methods Vol 1, pp. S08-553).
Hoboken, NJ: Wiey; Rueda, M. B.. Rothbart, M. K., WleGaodiss B- D., assemRanpe: L. & Posner,

M. L [2005). Troining, moturation, and genetic influences on the development of exacutive
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These skills provide o foundafion for learning and adaptation across o wide
range of situations, immprove considerably during childhood, and are predictive
of very positive cutcomes. Children with better EF skills learm more from
educational exparences and practice, '@ are more Beely to graduate from
college, ' and have better health ond wedcith in odulthcod, regardies: of their
intelligence or social class af birth.'2 Furthermeore, these skils can be taught.'s

From the research, | grouped these into seven essenfial skilk: 1) Focus and Self-
Caontrol, 2) Perspeciive-Taking, 3] Communicating, 4) Making Connections, 5)
Critical Thinking, &) Taking on Challengses, and 7) Self-Directed, Engoged
Learning.

Lesson 2: Promoting Execufive funchion-based hife skills is an essenfial sirategy n
helping children thrive and keeping the fire for learning burning in children’s
eyes.

Quesfion 3: How do we best translate this science info professional development
materials?

In addition to my book, Mind in the Making: The Seven Life Essential Skills Every
Child Needs, 2| knew | wanted fo create professional development mofencls.
With my colleagues first at Famnilies and Work Insfitute and of the Bezos Family

aftertion. Froceedings of the Nofional Acodemy of Sciences of the United 3iotes of Amenca,
102, 14931-14934.

o HassipgerDas, B, Jordan, N. C., GluHting, J., Irain, C., & Dyson, N. [2014). Domain-ganenal
mediators of the relation between kindergarten number sense ond first- grode mathematics
achievement. Jounal of Bgpermental Child Peychology, 118, 75-52. hitps//doi.crg/10.1014/
jjecp.2012.09.008

" McClaland, M. M., §co8k, A C.. Biggigios A Rhea, 8. A, E Stalings, M. C. [2013). Relafions
between pre- school oHenfion span-penstence and oge 15 educafional cutcemes. Eorly
Chidhood Research Guarterty, 28, 314324 https://doi.org/10.1014/j.ecrecg. 201 2.07 008

12 Mo#fitt, T. E, Amanaault, L., Belzly, D., Dickson, N_. Hgosae ®. Harington, H. L., . . . Cacpi, A
[2011]. A gradient of chidhood seH- control predicts health, wealth, ond public sofefy.
Proceadings of the Nafional Acodemy of 3ciences of the United States of Amenica, 108, 2693~

2£98. htpa://doiorg/10.1073/ pras. 1010076108

'* Imlgag, P. D. [2015|. Executive funchion: Reflection, iterative reprocessng. complexty, and the
developing brain. Developmental Review, 38, 55-£5. hitps//doi.crgs 10.1016/5.dr.2015.07.001

“ Gdlimsky, E. [2010]. Mind in the Making: The Saven Esenfial Lde 3kls Bvery Chid Needs. New

York: Jorpediadin.
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Foundation since 2014, we began—as many do—by creating Bustrated lectures,
put immediotely felt thotf these were not dermonstrating the principle:s of leaming
| had spent years exploring. 3o, we began again, locking at the iterature on
adult leaming and inferviewing feachers and parents about experiencas thot
led to changed behavior. We concluded thot people are more likely to get
engaged in leaming if it i obout themselvas—if they learn scmething thot is
meaningful and useful for themselves.

Lesson J: Focus on the adulis first in our professional development matenals.

In response, we spent o number of years creating and testing the Mind in the
Making Modules. Each Module begins with the aduli, shares research about why
each of the seven =kills & important in thair lives ond in children’s ves and gives
leamers an cpportunity fo practice the skil. These modules are widehy used
throughout the LS., including statewide in several states ke Nevoda and
Mississippi o= well as the Naticnal Head Start Associcfion. Free asynchroncus
online modules will be released in 2022 and all of these matedals include the
videos of research that I've spent so many years creating with my colleagues.

Quesfion 4: How do we ensure that the Modules result in behavior change?

As we began festing the Modules, we wanted fo strengthen their impact and
began to look for research thot hod demonstrated behaovior chonge. In the
s=arch, we found the studies of Gabriele Qefiingen of New York University. The
name of her book says it well: Rethinking Positive Thinking: Inside the New
Science of Mofivafion.'? She has found over decades of research that thinking
positively doesn’t lead to pesifive results—one has to include the clostacles and
make iffthen plans (bosed on the research of Peter Gollwitzer of New York
University's] fo oddress these obstacles.

Lesson 4: We built goal sefting and implementation into the Modules.
Quesfion 5: How can we work foward community-wide change?

We knew that it wasn't encugh to just have professional development as a way
of keeping that fire for learming buming in children's eyes. We needad o buid i
into the envircnmment. With owr colleagues at the Bezos Family Foundation, the

Mind in the Making team led the process to franslate the science into more than

' Gabnele Qatiipgeq, |2014|. Rethinkng posfive thinking: Inside the new science of motfivation.
Naw York: Panguin Random House.

18 Gelhwitzer, P. M. [1999). Implemnentafion intentions: Strong effects of smple plans. Amercan
Fsyohologist, 54, 473-503; Gobwitzer, P. WL, L Gellipgen, G. |2017). Implementafion intenfions. In
M. D. Gelman & | R. Tumer |[Eds.), Eroveiocpadia of Babavicral madicine. Chapter No.: 1710-4.
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1000 tips, called Vroom. Each of the tips promaotes a brain building moment into
the fime thot caregiver: olready have with children—dressing, meal-tims, and
everyday activities, taking no extra fime and at no cost. These fips include o
“oraoiny bockground” that shares the science behind the fip. They have been
translated into nurmerous languages, and are being used by one and a half
milicn peocple wodd-wide, including in Syriaon refuge camps.

The Mind in the Malking Team also worked with First Bock to select a collection of
&7 children’s books that illustrate executive functior-based life skils ond creafed
tips for how fo read them with children in ways that promote life skills. The book
fips have been downloaded for free close to a million fimes and Frst Book has
distributed more than a millicn bocks in this collection at greatly reduced prices
to programs serning low-income children.

Lesson 5: Create a “surround sirategy,” where we are sharing the science in
many ways, in many places.

Quesfion 6: How do we share the science with the health care sector?

Virtually all young children interact with the health care sector so it was
mperative for us fo worke with them o share this research in usakle ways.
Parinerng with Nt. Singi Parenfing Center, we created an online residency
cumcutum where we incorporated parenting infoemation and the promction of
executive function skills into regular wel child visits. Since its release in the
surnmer of 2017, this free online cumriculum is being used by 75% of Teaching
Hospitalks Residency Programs in the United Staotes.

We aglso created on environmental transformation program, where the Vroom
fips are on the walls throwghout the places where chidren and families go at Mi.
Sinai hospital. All hospital staff have received training about how to falk with
farnilies in ways that share the science.

Lesson & Incorporate the science info the ploce where families interact with
health care professionals (well child visits, the hospital seffing).

Question 7- How do we use the science fo help adulis deal with children's
challenging behavior?

There is a growing body of research that shows that autonomy supportive
caregiving enables parents and professionak to deal with challenging behavice
in constructive ways that promote executive function skills.'”” We have both

I7 Bamier, A, Carzon, 5. ML, £ Whippl=, M. [2010). From exdernal ragulafion to self-regulafion:
Early parenting precurscn of young children’s executive funcfioning. Chid Development. 81,
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conducted and reviewed that iterature, synthesizng {Rsa.studies into five key
strategies: 1) Take the child’s view; 2| share reasons for the limits you set; 3)
provide choices; 4] problem-solve togsther; and 5] scaoffold.

| have discovered through research for o new book, The Breakthrough Yeors, 2
that having strategies is not encugh—our mindset matters, especially having an
Opportunity Mindset.

We have just created free fip sheets that pull together this information for
professionals and parents with 4- through B-year-clds. First Book is distributing the
fip sheets fo teachers whoe, in turmn, share them with families.

Lesson 7: Create novel distribution plans to share the science.

RESOURCES
Fee Mind in the Maoking and Vroom Resources

Welbsites: hittps:/ fuwanawv. mindinthemaking.org and hitps:f fwaww. vwoom.org

Mind in the Making Modules: hifps: /[ fesew. mindinthemaking orgftroining

Vroom Tips: hitps: /fwaw. vroom.orgfvroom-
matenals<iab=Vroom®B2Z0Tip®H20Sheetc FPrintableMaterials

Mind in the Malang Book Tips: hitps:/ fwanaw.mindinthemaking.crg/boock-tips

Mt Sinci Keystones of Development Modules:
https:/ foporenting.mountsingi.crg/providers/

A25-327; ouissan. A- &., & Corson, . KL (20135]. Fothers matter: The role of fother parenting in
preschoclers’ axacufive funclicn developmeant, Journal of Egedmental Child Psychalogy, 140, 1-
15, htps:/ fdoiorgf10.101&/.j=cp2015.08.01C; Laurin, Jule C., ond Mirelle Jaussagrats “Parental
Autonomy-3uppartive Prochices ond Toddlers® Rule Infemalzation: A Prospective Observafional
Study.” Mo#vgtion ond Emotion, vol. £1, no. 5, 2017, pp. 542-575., doi:10.1007/s11021-017-9427-5;
Cistefono, Rebecca, et al “Auvtonomy-Supporfive Parenfing and Associofiors with Child and
Parent Execufive Funclion.” Jouma! of Applied Develcpmental Psyohology, vol. 58, 2018, pp. 77-
d5.. docl10.1014f|.oppdev.2018.04.007; Grrlkick, W. 5., Guslard. 5. 7. Deoarcey. W., & Jocob, K
[2002]). Antecedents and consequences of mofher’ autoromy support: an expermental
invastigofion. Developmental peyohology, 38(1), 143-135. PMIC: 1180484796.

* Galinsky. E. (forthcoming 2023|. The Ereokthrough Yeas: Five Things Every Adolesoent Wants Us
fo Know and Why the Lotest Res=oroh Soys We Showd Listen. New Yorc Fiatiron Boolks.

AASA Early Learning Cohort Early Childhood and Learning Toolkit




Opportunity Mindset Tips with First Book: https://firstbock.org/soluficns/skill-
building/

FUNDERS

The leod funder is the Bezos Family Foundation. Over its 22-yeor history, Mind in the Maoking has
ako been funded by the AL Malman Fomiyy Foundahion, the Amzora Community Foundafion,
the ATLT Famiy Core Cevelopment Fund, the Camegie Corporafion of New York, the Citigroup
Fourndotion, the David ond Lucie Packord Foundafion, the Freddie Moc Foundafion, fhe
Geraldine B. Dodge Foundation, the Hainz Endowments, the Jarme=s: and Judith K. Gigaam
Foundaotion, the John D. and Cothefne T. MocAdthur Foundation, Joheson & Johnson, fhe
Lucent Technalogies Foundafion, the Nans Family Foundation, the Meilde Foundatfion, the
Esmpiesrre Foundation, the Pritzker Earty Chidhood Foundation, the Procter & Gamible
Company, the Robert Wood Johrson Foundation, the Frudential Founda$on, Inc., the W.E
Kellogg Founda®on, and the Vivendi Foundation.
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THANK YOU!

This Early Childhood & Learning Toolkit is made possible due to the generous support of

First Book

and the
National Head Start Association
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NATIONAL HEAD START ASSOCIATION




